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Abstract

Teen violence, crime, drug abuse, and unwed pregnancies are a concern to parents and
educators. This research has been guided by a study by Phi Delta Kappa on Core Values which
was undertaken to determine if there are common values, such as honesty, civility, equality,
freedom, and responsibility on which all people in the United States agree. The present paper
discusses what values educators and adolescents hold and compares those beliefs with the
educators' predictions of the teens’ beliefs. A sample of high school students, teachers, and
administrators were previously surveyed to provide their views to Phi Delta Kappa's (PDK)
sv=says, "What Do You Really Believe" for teens, "How Would Teenagers Respond?” for
educatoss, and a revision of the "What Do You Really Believe?" survey for the educators.

Implications for continued research and practice will be discussed.
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Core Values: After Three Years of Research,
What Do We Know ?

Values may be deﬁped as "principles or standards of behavior, expressed generally as
basic beliefs about right and wrong, good and bad, and appropriate and inappropriate behavior"
(Frymier, Cunningham, Duckett, Gansneder, Link, Rimmer, & Scholz, 1996, p.8). Frymier
(1974) even felt that "[V]alues are very close to the center of self.” (p.9). Values and morals are
used frequently to refer to the same phenomena. Blasi (1986) suggests thét behavior is moral"[1]
if it is intentional, [2] a response to some sense of obligation; and [3] if the obligation is a
response to an ideal..." (in Blasi, 1987, p. 86). To Wynne and Ryan (1997) morals, in the schools,
ref~r to teaching character, academics, and discipline. In fact, they emphasize the teaching of
“traditional” values, such as respect, responsibility, and honesty. Children most often exhibit a
commitment to the same values perspective of their families. These values, or social rules,
begin to be affected by children's peer groups in eariy adolescence. The particular
characteristics of a child's family have an impact on how much a child is influenced by peers.

For example, growing up in a single parent family has been linked with more peer pressure to
engage in non-adult approved behavior (Barbc.ar & Eccles, 1992). |

Results from a study using The Moral Dilemmas Test (MDT; Bronfenbrenner,

Devereux, Suci, & Rodgers, 1965), in which adolescents must choose between behavior that is
adult-approved and peer-approved, indicate that as children enter adolescence, their decisions
are more heavily influenced by age-mates. Females, in general, were more likely to choose
socially-approved behaviors; that is, actions approved by adults (Andersson, 1979).

However, Devereux (1992) reported that the development of values was affected by the
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authority-orieniation of the parents. If the parental style is authoritarian, internalization of social
rules is hindered. Internalization of adult-endorsed practices is more likely to take place if the
parental style could be characterized as authoritatiye. The less internalized the social rules, the
‘more likely the individual might give in to temptation in the absence of adult authority figures.

In addition, national and or cultural child-rearing traditions have a direct bearing on the
choices made by adolescents toward non-ﬁult-approved behavior (Devereux, 1972). For
example, young Hispanic-American girls are taught that "belonging" i§ highly important.
Therefore, relationships with peers at adolescence more heavily influence girls® decision-making
than males’ decision-making (Florez-Ortiz, 1994).

Although one must be aware of differences in cross-cultural studies, Swedish children
chose similar responses to American children in reacting to the scenarios in the
MDT (Bronfenbrener, et al., 1965). In these scenarios children were asked to choose between
responses which indicated behavior by one's peer group and behavior affiliated with adult
expectations (Andersson, 1979).

Other research with adolescents, who completed a self-rating inventory, indicated that
being associated with the values of adults had a negative correlation with being accepted by
one's peers. (Allen, Weissberg, & Hawkins, 1989). Thus, as adolescence approaches, children
may exhibit rejection of parental values as a form of independence-seeking (Fasick, 1984).
However, while adolescents are more tolerant of non-adult approved values, they eventually
exhibit the basic values of their parents. Throughout their life-span they increasingly adhere to
the legitimacy of these values (Roscoe & Peterson, 1989).

In addition to the effects of family and differing cultures, schools serve as a micro-culture
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for observing, teaching, and learning values. Whether they intentionally do so, or not, teachers
provide learning opportunities for students through modeling their beliefs and values. In fact,
many iﬁ the field of education consider the teacher's role as not just a technical dispenser of
information or organizer of appropriate academic learning experiences, but as a moral exemplar
who strives to act professionally, ethically, and morally.to serve as a catalyst for the development
of positive values in thé children in their care (Beyer, 1997; Campbell, 1997; Goodlad, 1990; &
Luckowski, 1997). Additionally, Arons and Lawrence (1980) felt that “[s]chooling
is...inevitably...an inculcator of values” @i309). |

One of the questions that guided the initial Phi Delta Kappa Study of Core Values (SCV)
was: "Are there certain values on which we agree?" (Frymier, Cunningham, Duckett, Gansneder,
Link, Kimmer, & Scholz, 1995, p.1). Two of Frymier et al.'s (1995) findings are notable to this
study. That is, (1)" [e]ducators accept democratic values as important for children to learn in
school", and (2) "[t]here are many values on which we agree." (p.3). These values include
honesty, civility, equality, learning, freedom, responsibility, as well as justice, caring, tolerance
(Frymier et al., 1995; Lickona, 1993; Traiger, 1995), and empathy, cooperation, and altruism
(Lapsley, 1996).

With regards to perceptions of values of educators and high school students, Heger
(1995) found that teachers underestimated the values of students on Phi Delta Kappa's Core
Values study. In fact, he found that with one exception, cheating, student values were more
conventional and positive than was expected. In addition, Frymier, Cunningham, Duckett,
Gansneder, Link, Rimmer, and Scholz (1996) reported, in a study of nine high schools in three

cities, that teachers were relatively accurate in predicting students' responses to several value
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statements, as compared to how students actually responded. They also found that "teachers
almost always estimated that things were worse than they actually were.” (p.3). They did caution
that the students surveyed were not from the same schools as were the teachers. Because of the
many discrepancies reported in their survey, Frymier et al., (1996) noted that schools were not
teaching values as well as many educators felt they were. This is noteworthy because many
educators, (e.g., Soder cited in Bushweller, 1995), stated that one of the major purposes of
schools is to teach students the "moral and ethical responsibilities of living in a democracy.”
(p.27). In light of the increasing problems in society, such as violence, Traiger (1995) also noted
that it is important for schools to address the issue of ‘'values and ethics.

Interestingly, supporters of character education (CE) believe that core values should be
reflected in all aspects of school (Martin, 1996). In fact, Martin (1996) reported that, in a Public
Agenda Survey conducted in 1994, 71% of Americans stated that it is more important to teach
values in schools than it is to teach academic subjects. In fact, Lickona (1991), in his approach
for character education, suggests that educators teach values through the academic curriculum.

Previously, Fasko, Osborne, Grubb and Oakes (1996) found that a sample of educators
and administrators in rural eastern Kentucky believed that teens from their schools would
subscribe to democratic ideals over authoritarianism, were as susceptible to peer pressure as
teens nationally, yearned for parental understanding, felt that their generation has the "toughest
row to hoe" and appeared to be unclear (1) as to what values their parents hold, or (2) the role
honesty should play in real life. However, neither this sample nor the national educator sample
reached consensus in projecting teen response to "Democracy depends fundamentally upon

people being honest". Seven percent of eastern Kentucky educators estimated that teens would
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reject the statement (say "No") whereas 62% of national educators predicted teens would say
"Yes".

A follow-up study on adolescent values and beliefs (Fasko, Osbome, & Grubb, 1997),
highlights contrasts and similarities between educator/administrator projections about teenagers’
beliefs, and actual teen self-reported beliefs about themselves and others. In general, the adults
surveyed projected teens wc;uld make more value-less or negative value statements than, in fact,
teens actually did. Adolescents reached a consensus on 10 statements that inferred positive core
values (such as agreeing with the statement), “It is important that those who know me well think
of me as honest and upright.” They also reached a decision on nine statements indicating lack of
positive core values such as agreeing with the 'gtatement “ My generation is more apt to lie or
cheat than my parent’s generation.” The educators predicted students would have as many
positive value beliefs and Mce as many value-less (indicating a lack of positive core values)
beliefs thén students self-reported. The thread of consistency throughout the studies appeared to
be the consistency with which both adults and adolescents tended to profess their own positive
core value beliefs while sharing a cynicism that casts suspicion on the beliefs and values of
“others”. |

After previously asking educators to predict how teens would respond to value statements

" and asking the teens about their actual beliefs, we wénted to determine how the educators
themselves would respond to the belief statements (Grubb, Osborne, & Fasko, 1997). The
teachers reached a consensus in their responses on 38 of the 43 value statements. In general,
they expressed belief that teens live in a difficult world today, but that teen behavior is in many

cases negative from a values perspective: "Most students at my school don't really care whether
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students cheat" ("yes" 71%), "If it is necessary for teens to get a job they really want, and they
are sure they would not get caught, they would lie" ("yes" 67%), and "Teens use drugs
sometimes, when encouraged by friends" ("yes" 92%). In contrast, they expressed consensus on
many belief statements reflecting strong personal values: "Being honest is a good idea,
theoretically, but everybody cheats sometimes, just to get along” ("no" 67%), ':In today's society,
one has to lie or cheat, at least occasion;ally, in order to succeed" ("no" 90%), and "Democracy
depends fundamentally upon people being honest” ("yes" 87%). |

The teachers also expressed a desire to be considered a moral person: "It is important that
those who know me well think of me as honest and upright" ("yes" 99%). They were somewhat
i=consistent in espousing belief in democratic principles. They answered "no" (84%) to
"Newspapers and magazines should be allowed to print anything they want, except military
secrets”, but also "no" (77%) to "The government should prohibit some people from making
speeches" and "no" (71%) to "In some cases, the police should be allowed to search a home,
even though they do not have a search warrant".

The purpose of this paper is to synthesize the findings of the previous surveys of rural
northeastern Kentucky high school adolescents, teachers, and administrators on the
questionnaire, "What do you Really Believe?", an instrument originally developed by Phi Delta
Kappa (PDK) and revised by the present authors to assist in identifying a potential set of Core
Values to which a majority of the public might subscribe.

Method
Participants

The sample consisted of eastern Kentucky high school teachers, administrators, and
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students in three county high schools.

Materials

Two surveys developed by Phi Delta Kappa (PDK; 1996) were used to collect data from
teachers, administrators, and students. One of the surveys was modified for a later study.

The original surveys used were: How would Teenagers Respond? consisting of 43 items intended

for use with administrators and teachers to predict how they think teenagers would respond to

the values statements listed, and What do you Really Believe? consisting of 43 items matched to

the previous survey intended to elicit what the teens actually believe about the value statements.
Additionally, the What do you Really Believe ? survey was modified for use with teachers to ask
them to agree or disagree with statements reflecting their o'wnlvalues. The surveys may be seen
in Appendices A, B, and C.

Procedure

In the fall of 1994, the How would Teenagers Respond ? survey was administered to

middle school and high school teachers, principals, and superintendents in three county school
districts in eastern Kentucky. The respondents were two principals, one superintendent and 31
teachers and the resulting data were grouped due to the low frequency of administrators
responses. Survey instrument packets, which included instructions and the purpose of the study,
were distributed to the schools after a meeting with each district and building administrator to
explain the study. The surveys take approximately 30 minutes to complete. They were reﬁmed
in the pre-addressed prepaid postage envelopes provided for the schools. Participants responded
on optical scan survey forms prox'lided by PDK. The data were forwarded to PDK and included in

Frymier et al.’s (1995) PDK values study.

10
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In the early spring of 1997, teenagers in the three previously sampled school districts

were surveyed using the What do you Really Believe ? instrument. Again, the researchers met

with school administrators to explain this portion of the study and gain permission for the
survéys to be administered to their students. The teen sample consisted of 555 eastern Kentucky
high school students cluster-selected from “homerooms” (or equivalent groups) representing
_each of the four classifications (freshmen, sophomore, junior, senior). Each.high school
contributed one homeroom cohort from each classification level. All students in each identified
homeroom were administered the survey by their teacher. Teachers returned the surveys to their
buildin'g principals where they were collected by the researchers. Scannable forms were used for
student responses to the survey.

Later in the spring of 1997, a modified version of the What do you Really Believe ?

survey was administered to the teachers in the same three high schools sampled in eastern
Kentucky. After gaining the cooperation of the district and building administrators, all teachers
in each school were given a copy of the survey with an attached letter of introduction and
directions. The surveys were delivered to the building principals by the researchers and collected
two Weeks later. Responses to these surveys were again recorded on scannable forms.
Results Summary
At this point in our research, we have surveyed teens on their beliefs, and educators on
their projection of teen beliefs and their own beliefs. A complete item by item comparison is
provided in Tables 1A through 7A. The items on the survey instruménts can be roughly divided
using the following categories: honesty, responsibility, democracy/freedom, religion, moral

behavior, and ethics.

11
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Honesty. There were ten items categorized as primarily issues of honesty (items
1,4,5,6,7,8,9, 10, 11, and 43). Teachers and students mostly reported that honesty is
important and that they engage in honest behavior. However, they projected less honest behavior
in others. In particular, teachers predicted teens as less honest than the teens see themselves.

Responsibility. There were three items that seemed to reflect personal responsibility (2,
3, 41). Both educators and teens felt that today's world is a tougher time to live. They also both
made negative proj éctions by stating that teens today are more selfish than in the past and that
people are not willing to try to right a wrong.

Democracy/freedom. There were 8 items reflecting issues of democratic values and
freedom (12, 13, 14, 15, 16, 17, 18, 19). Interestingly, there was not a clear pattern of responses
on these items. For example, freedom of speech as reflected by item 14 was strongly supported
but freedom of the press (item 13) was not. Teachers were more decisive on democratic beliefs
but predicted the students would be less decided on these issues. However, the teens' actual
beliefs were usually in the same direction as the teachers' beliefs.

Religion. There were four items reflecting religious beliefs (20, 21, 22, 23). Both
teachers and teens rejected the idea that belief in God is necessary to be a good person, but most
teachers and teens agreed that fate in the hereafter depends on how you behave on earth.
Interestingly, students, while undecided, tended to feel that faith is more important than 1s reason
in solving life's problems whereas teachers believed and predicted the opposite. Teens were
undecided about whether God controls everything and teachers' predictions were undecided, but
they rejected the statement as a personal belief.

Moral Behavior. There were three items that dealt with student behavior in the areas of

12
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alcohol, drug use and sex (27, 28, 29). Teachers overwhelmingly believe teens are usipg alcohol,
drugs and engaging in sex and predicted that students would believe this to be true about
themselves. Students presented a much more conservative picture of themselves and firmly
rejected their use of drugs, but were somewhat undecided about teen behavior regarding alcohol
and sex.

Ethics. There were nine statements that reflected issues of knowing right from wrong
(25, 31, 32, 33, 34, 36, 37, 38, 40). Teachers and teens agree that their ethics are consistent with
how they were raised. Teachers think peers have a much greater impact on teen beliefs about
right and wrong but teens soundly reject these statements. Teens report their parents are more
in®uential in learning about right and wrong but teachers were undecided about parental impact
on teen ethics.
Conclusions

Implications for Research

Although there is agreement on which values are important, that is democratic versus
authoritarian values, there are many values-oriented problems facing our society; that is, crime,
drug abuse, teenage pregnancies, hate talk, and violence to name a few (Frymeir, et al, 1995). 1t
is apparent that further research should be conducted in schools to determine the relationship
between the democratic values of honesty, civility, equality, learning, freedom, and
responsibility (Frymier, et al., 1995) to the above mentioned values problems. However, based
on the results of the present research, an area of immediate interest is to determine how parents
would respond to the value statements compared to their perception of teen responses and actual

teen responses recorded. In addition, comparisons could then be made between teacher and

13
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parent projections of teen responses and comparisons of parent, teacher, and teen professed
beliefs.

Implications for Practice

Because there is agreement on which values are important, and because our schools are
one agent of inculcating democratic values in children and adoléscents, it would seem
appropriate that schools develop appropriate means to develop these values in students. Based on
our data, teachers generally had conservative beliefs about values that reflect local and regional
values. They also strongly supported the democratic values indicated in the survey, but were
generally pessimistic about their students' values and behaviors which supports Frymier et al.’
(1006) findings of teachers ih urban schools. In fact, teachers believe that peers were much more
influential than were parents regarding moral behaviors. In addition, teachers felt this peer
influence was usually negative. On a more positive side,l teachers reported that they are ethical
and want to be thought of as honest and upright citizens. Although we have no data at this point
comparing degree of parental versus teacher influence, teachers in this sample suggest that
parents do not spend a lot of time teaching their teens right from wrong. There Was consensus
that parents should spend more time talking to their children. Obviously, values such as honesty,
civility, equality, learning, freedom, and responsibility are behaviors all parents and educators
wish children and adolescents to demonstrate. Perhaps, then, schools should be at the forefront
in insuring that these skills are acquired.

There are many approaches in values education. These include values clarification, value
transmission, value orientation, value stimulation, moral development and reasoning, and

character formation/education (Hermans, 1996).
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The moral development/reasoning approach of Kohlberg (1969) uses moral dilemmas. In
an extensive meta-analysis of the moral education literature, Schlaefli, Rest and Thoma (1985)
found that moral discussion techniques produced modest effects, as did personality development
programs, with the dilemma discussion technique being slightly better; particularly dilemmas
which focus on issues of ownership, public welfare, and life and death. Lind (1997) suggested
that this technique is effective in enhancing the quality of students’ moral behavior. However,
these dilemmas have been criticized for being too abstract and not dealing with typical
experiences of individuals (Straughan, 1975). To determine what moral dilemmas
preadolescents face, Tirri (1996) asked them to generate stories involving a moral problem. Tirri
frund that many of the moral dilemmas generated by the students were related to issues
involving interpersonal and friendship issues. Thus, educators should consider seriously
students’ points of view (Lind, 1997).

In contrast to the moral dilemma approach to values education, values clarification was
popular in the 1960s through the early 1980s because it involved a non-indoctrination approach,
enjoyable exercises, and enthusiastic responses from students (Lemiﬁg, 1981). Teachers looked
for a change in behavior, not one's values (Raths, Harmin, & Simon, 1978), and students were
assisted in understanding their own values. Unfortunately, the curricular effectiveness of this
approach has not been supported in the past (Leming, 1981); it has been argued that there are
few teachers who are skilled in using this approach (Wynne & Ryan, 1997). Leming (1981)
noted that future values clarification research should focus on reliable and valid instruments, as
well as using the best activities in order to more fairly assess its curricular effectiveness.

Another approach, character education, is actually an old approach to teaching values.

15
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However, it has recently been revised and has had a resurgence in American education. The
main thesis of this approach is to develop "good character" in schools (Lickona, 1993).
According to Lickona (1993), because of the present decline of the family, schools need to teach
values and provide a moral community for children who are not learning these values at home.
In order to accomplish these goals, Lickona suggests that character education incorporate the
cognitive, affective, and behavioral aspects of morality, and that educators should teach students
to consider issues of "righf and wrong, good and bad" (Wynne & Ryan, 1997, p. 154). However,
an issue that remains to be resolved based on our data is tﬁat teachers do not believe they are
spending a lot of time teaching their students right from wrong.

By instilling these democratic values in students, schools would be better able to deal
with values problems, such as crime, drug abuse, teenage pregnancies, hate talk, and violence.
Afterall, since parents entrust their children and adolescents to the schools and their personnel, it
seems appropriate that they assist parents in preventing and/or decreasing these problems.

Recently, character education has been critized for indoctrinating students to work hard
and to do what they are instructed to do (Kohn, 1996). Kohn (1996) suggests that propénents of
character education just drill students in specific behaviors and that these students do not engage
in any critical understanding of these behaviors and values. It is also argued that these values are
imposed on students (SimpSon, 1992). In fact, Strike, Haller and Soltis (1988) have argued that it
is unethical to impose values on students. Also, Lind (1997) found that indoctrination of values
was not effective in fostering adolescent students' moral development. In this regard, Simpson
(1992) suggests that “ it is important to determine which type of values are being imposed”

(p.114). Further he states that educators should teach values in “ethically sensitive,

16
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epistemologically defendable, and pedagogically sound ways” (p.120). However, Doyle (1996)
argues that although some character education programs are "poorly conceived or weakly
executed", these programs should not be condemned entirely (p.441). Kohn (1996) argues that
many of the values taught in these programs are quite "conservative" and thus are potentially
contréversial. Further, Kohn maintains that character education relies on three ideologies; that is,
behaviorism, conservatism, and religion. Obviously, the issue of religion is problematic in any
valﬁes program in the public schools.

So, where do we go from here? Kohn suggests that teachers hold class meetings where
they can participate i'n reflective activities and shared decision making. Additionally, he suggests
thnt students have opportunities to practice "perspective taking". Interestingly, this is reflective
of the moral development approach to values education. Kohn (1996) further asserts that
educators need to help students "become more ethical and compassionate while simultaneously
fostering intellectual growth” (p.436). According to Kohn, one way to do this is to restructure
schools into caring communities. If there is today, a consensus on "core values", it seems
appropriate that schools assist parents and the general public in transmitting these values to
succeeding generations. Doing so will not only promote a future public good, but by actively
promoting democratic values in students, schools may become better able to deal with current

values-related problems such as crime, drug abuse, teenage pregnancy, hate talk, and violence.

17



Core Values 17
References
Allen, J.P., Weissberg, R.P., & Hawkins, J.A. (1989). The relation between values and

social competence in early adolescence. Developmental Psychology, 25, 458-464.

Andersson, B.E. (1979). Developmental trends in reaction to social pressure from adults

Versus peers. International Journal of Behavioral Development, 2, 269-286.

Arons, S., & Lawrence, C. (1980). The manipulation of consciousness: A first

amendment critique of schooling, Harvard Civil Rights-Civil Liberties Law Review, 15, 309-

361.

Barber, B.L., & Eccles, J.S. (1992). Long-term influence of divorce and single parenting
onr adolescent family-and work-related values, behaviors, and aspirations. Psychological

Bulletin, 111, 108-126.

Beyer, L.E. (1997). The moral contours of teaching education. Journal of Teacher
Education, 48, 245-254.
Binfet, J.T. (1995, Winter). Sixth and seventh grade students' reactions to moral dilemma

 discussions. Moral Development and Education Newsletter, 3 (1), 4.

Bronfenbrenner, U., Devereux, E., Suci, G., & Rodgers, R.R. (1965). Adults and peers as

sources of conformity and autonomy. Paper presented at the Conference on Socialization for

Competence, Puerto Rico.

Bushweller, K. (1995). Ed school stomp. American School Board Journal, 182 (9), 22-27.

Campbell, E'. (1997). Connecting the ethics of teaching and moral education. Journal of

Teacher Education, 48, 255-263.

Devereux, E.C. (1972). Authority and moral development among German and American

i8



Core Values 18

children: A cross-national pilot experiment. Journal of Comparative Family Studies, 3 (1), 99-

124.

Doyle, D.P. (1996). Education and character: A conservative view. Phi Delta Kappan, 78,

440-443.
Fasick, F.A. (1984). Parents, peers, youth, culture and autonomy in adolescence.
Adolescence, 19, 143-157.

Fasko, D., Osborne, J., & Grubb, D. (1997, March). Adolescents' and educators'

perceptions of values: Implications for the teaching and acquisition of moral reasoning. Paper

presented at the annual meeting of the American Educational Research Association, Chicago, IL.
_ Fasko, D., Osborne, J., Grubb. D., & Oakes, P. (1996, November). How would teenagers

respond? Rural educator estimates on selected core value statements. Paper presented at the

annual meeting of the Mid-South Educational Research Association. Tuscaloosa, AL.
Florez-Ortiz, Y.G. (1994). The role of cultural and gender values in alcohol use patterns
among Chicano/Latino high school and university students: Implications for AIDS prevention.

International Journal of the Addictions, 29, 1149-1171.

Frymier, J. (1974). Motivation and learning in school. Bloomington, IN: Phi Delta Kappa

Educational Foundation.
Frymier, J., Cunningham, L., Duckett, W., Gansneder, B., Link, F., Rimmer, J., & Scholz,
J. (1995). Values on which we agree. Bloomington, IN: Phi Delta Kappa International.
_ Frymier, J., Cunningham, L., Duckett, W., Gansneder, B., Link, F., Rimmer, J., & Scholz,
J. (1996). A study of core values and the schools. Bloomington, IN: Phi Delta Kappa.

Frymier, J., Cunningham, L., Duckett, W., Gansneder, B., Link, F., Rimmer, J., & Scholz,

13




Core Values 19

J. (1996, September). Values and the schools: Sixty years ago and now. Research Bulletin, no

17. Bloomington, IN: Phi Delta Kappa.

Goodlad, J.I, Soder, R., Sirotnik, K.A. ( Eds.). (190). The moral dimension of teaching.
San Francisco: Jossey-Bass.

Grubb, D., Osbomne, J., & Fasko, D. (1997, November). Adolescents’ and educators’

perceptions of values: Implications for public education. Paper presented at the annual meeting
of the Mid-South Educational Research Association, Memphis, TN.

Heger, HK. (1995). Chapter core values study report, Part 1. El Paso, TX: University of

Texas at El Paso. Unpublished paper.

Hermans, C.A.M. (1996, April). Goals of value education: Behavioral intentions of

teachers in schools of secondary education. Paper presented at the annual meeting of the

American Educational Research Association. New York, NY,
Kohlberg, L. (1969). Stage and sequence: The cognitive-developmental approach to

socialization. In D.A. Goslin (Ed.) Handbook of socialization theory and research. Chicago:

Rand McNally.

Kohn, A. (1996). How not to teach values: A critical look at character education. Phi

Delta Kappan, 78, 429-439.

Lapsley, D.K. (1996) Moral Psychology. Boulder, CO: Westview.

Leming, J.S. (1981). Curricular effectiveness in moral/values education: A review of

research. Journal of Moral Education, 10, 147-164.

Lickona, T. (1991). Education for character: How our schools can teach respect and

responsibility. New York: Bantam Books.

20




Core Values 20
Lickona, T. (1993). The return of character education. Educational Leadership, 51 (3), 6-
11.
Lind, G. (1997, March). How moral is helping behavior ? Paper presented at the annual
meeting of the American Educational Research Association, Chicago, IL
Luckonski, J.A. (1997). A virtue-centered approach to ethics education. Journal of
Téacher Education, 48, 264-270.

Martin, J. (1996, Summer). From the executive director. CEP Character Educator, p.2.

Martin, J. (1996, Fall). From the executive director. CEP Character Educator, p.2.

Rath, L.E., Harmin, M., & Simon, S. (1978). Values and teaching (2™ ed.) Columbus,

O™ Merrill.

Roscoe, B., & Peterson, K.L. (1989). Age-appropriate behaviors: A comparison of three
generations of females. Adolescence, 24, 167-178.

Schiaefli, A., Rest, J.R., & Thoma, S.J. (1985). Does moral education improve moral
judgment? A meta-analysis of intervention studies using the Defining Issues Test. Review of

Educational Research, 55, 319-352.

Simpson, D.J. (1992). The imposition of values: Reflections on a contemporary:

educational problem. Journal of Humanistic Education and Development, 30, 111-120.

Straughan, R. (1975). Hypothetical moral situations. Journal of Moral Education, 4, 183-

189.

Strike, K., Haller, E., & Soltis, J. (1988). The ethics of school administration. New York:

Teachers College Press.

Tirri, K. (1996, April). The themes of moral dilemmas formulated by preadolescent.

21




Core Values 21

Paper presented at the annual meeting of the American Educational Research Association. New

York_, NY.

Traiger, J. (1995). The time is now: Reflections on moral education. Education, 115,

432-434.

22




Core Values 22
Authors' Notes
Address correspondence to: Deborah Grubb, Morehead State University, 503 Ginger

Hall, Morehead, KY 40351.

23




G¢

144

,ON, 10 .mn.. A, SIISTISTUOD ¢/, /9 UEY) Jama) :(paproapuf))

n
wajl ST} WO IIJJIP SIIYIELI) pue SHUIPNMIS + . ,ON, 10 ,S3X, SNSUISUOD v, /9 Ised] }& :(Pap2@ -«
n €9 LS n 6v 1S n SS - S¥ Juapnys 3y} wrem Adus
10 Surgjou op 1M 3UPEIYD JUIPN)S B 39S OYM SIIYILI} ISOIA] L
J8IYd
a 6T 1L a 97 tL a 71 88 S)UIPN)S JOYIIYA 218D A[[€I ), UOP [00YIS AU JE S)UAPNIS SO 9
*S3SSE[d JWOS
a L8 €1 n 1S 6t a L 8T u1 93e)uBAPESIP [B31 B J© AT JBIYD J ,UOP OYM S)adpnis SO S+
a L9 €€ a 9 ¥6 a 61 18 *Buoje 123 03 Jsnl ‘somndwos
$)8ad Ap0oqAIaAa Jnq ‘A[[€d132103) ‘Bapl pood e si )souoy 3uRyg  p+
d 0€ 0L a € 89 a 12 6L "uoneIduas (umo)
s juaded Aw wey) gSH[as dIow S1 UONLIIWAS (SUad) AW ¢
‘uoneI13uds (umo) s,yuaaed
da SZ SL a € L6 a 6 16 Aw ueyy woyyadwod 19Y3n0) Yonuw sdey woneIduds (swaN) AW 7
‘uonEIdUIS (UM0) syuaed
a w 8L a €T LL a T 8L Aw uey) 38aYD 10 31| 03 )}de 10w St UOPEIIWAB (SUIN) A |
(snsuasuo)) oN sIx| (Smsuaduo)) ON SIX| (smswmasmol) ON SIX juaw)EIS )
LUOISdQ  'dsoy % | ,mosAQ  'dsay 9| ,moIsAQ  dsay % Laaing
JI3S 19128 ], uondafoag s1agoed], syuapm)§

€Z sonTep 9109

SI9YIBI L, [00YS YSTH A{ONIuay] U13)seaqlioN s paredwo)
L661 Suridg sjuapmg (0042 Y31 A{ON)uay] WINSLIYIION
wd)] AdA1nS £q £ Y3noay} | SHUIWI)E)S IN[BA | UONI
,,9A91]3g Aj[eay nox o( 1eYM,, 0} sasuodsay O

VI29eL 9

E

Aruitoxt provided by Eic:



LS

W3} SIY) UO JIPJIP SIYIEI) PUE SHUIPN)S +

3¢

JON|, 10 SIX, SNSUISUOD 9,/ URY) JIMIJ :(pappapun)) N
\ON, 10 S3X, SNSUISUOD 9, /9 ISeI 38 :(Pap1Rg) (-«

a €1 LS
a 06 oO1
d €€ L9
a 001 0

a L €6

n LS

a 07

134

08

08

99

134

n 9 ¥9
n 1Is 6
a IL 6T
a ¥y 9¢
a 8T 8

‘3souoy duraq 3[doad uwodn A[jeyuamepuny spuadap Lderdowaq . 71+

*Pa329ns 0) Iapao Ul
‘A[[BUOISEII0 )SBI[ JE “}LaYD 10 J1| 0) Sey Juo ‘AJardos s, Aepoy af [+

*31[ pInom (£313) 1 “)y3ned )33 jou pnom (£3y}) J 2Ans sem
(319m Ao1)) 1 pue ‘yuem (5udd3) T qol © 393 0) Aaessaddu ST I QI+

‘UIBXd UE U0 JBIYD 0) 3uoam SAeM[e Jou sij] ¢+
-3duanbasuod aanedau

€ SI3JJns 13} 3Y) JBY) IINSSE 0) UOHIE ULILJ ¥} p[noys
J3Yde3) Y} ‘WEXI Ue 0o 3UNLIYD JUIPNIS B SIS IIYILI) BJ] 8+

(snsuasuo)) ON SIX
+uoIsdq@  ~dsay o,
JIdS Jaydea],

(snsuaduo)) ON SIX
~UoISRd@  -dsay o,

woynloag sraygdea,

(snsuasuo)) ON SIX
+00ISIRQ  dsay ¢,

spuapm)g

unoiouﬁm waRy
Aaang

yZ SanTep 310D

SI3YIBI I, [00YOS Y31 AfOnjud)yf WIdjSedylioN YIm pasedwo)

L661 Bunidg s)uapnyg [00YdG I OPNIUY UId)SEIYION

w3y Asa1ng £q 7T Y3noly) g s)udmdle)S IN[BA 1T UOHIAS
WIAINIG A[[eR] Nox o JBYA,, 0) sasuodsay] )

"VZ3IqEL ;DN

IText Provided by ERIC

r||



6¢

wa)l SIY) WO JIYJIP SIAYIEI) pPUE SHWIPNIS +

8¢

,ON, 10 ,S3X, SNSUISUOI ¢/, /9 ULY} JoM3J :(papryapuf)) N
,ON, 10 S3X, SNSUISUOD 9, /9 IsLI[ J& :(PoprdQ) (s«

a 6L 1T a vL 97 n IS 6% "paysiund A[213A3S 3q 10 &) 0} IpEW 3q I} pInoys
(syo€ [eun@LId Jo A3[In3 aae £37) MOYS P[NOM JB) IDUIPIAI
9AIS ‘sl JB1)) SIAJISWAY) JsureSe AJ1sd) 0) ISNJod OYM SUOSIdg LT+
a 6L 17 n S9 ¢¢ 0N €9 LS -saadads ayew Ajuo pue L[qesdead 1ae3 £3y; g3noy) waAd -
‘sSurpeaw d1jqnd poy 03 pamojfe 3q jou pynoys sdnoa3 uiel1d) 9T+
a IL 6T a 1L 67 0 99 ¢ ‘JUBLIEA §O.IE3S B dARY J0U 0P A7) 3oy} UdAd
‘aWoy € YO.1eas 0) pIMO[[E 3q p[noys dtjod 3y) ‘sased owos U] S+
a LL €T n 99 ¢ n 79 8¢ *s3y33ads
Sunjew wouij ajdoad awos yiqigoad pnoys yuomuIAA0d 3L  PI+
a v8 91 n S€ S9 n 9 9¢ ‘sjoavas Axeyipim 3dadxa yuem Loy
Sunp£ue Jurad 0) pamojje 3q pynoys sauizedew pue siadedsmaN €T+
(snsuasuo)) ON S9X| (snsuaduo)) ON SIX| (snswasuo)) ON $IX jusumdjel§ Wy
Luoisadq  dsay o, | smoisrdq  dsay o, | ,uoisivaq@  dsay o Kaaang
JI9S 19goed ], uondloag siaygoeay, SuIpIS

GZ SonJeA 2I0)

$1942€a I, [00YdS YSIH AHINIuay] uta)seaqlioN qim pasedmo)y
L66T Suladg symapnig (000§ YSIH AHONJUIY] WIISEIYJION
woa)f £aa1ng £q L] ysSnody) ¢ Sjuama)e)s anfeA ¢ UonIdg
wIAJNRY Afjeay nox o Ieqp,, 0) sasuodsay ()
veolqel’ 7

IIText Provided by ERIC

=



€

JON, 10 ,S3X, SNSUISUOI o,/ 0 URY) JAMI] :(pappapupn) N
WIJ)I S} WO JJJJIP SIYIEI) pue S)uIpn)§ + \ON, 10 ,S3X, SNSUISUOI ¢/,/9 }SEI[ J€ (PIpRQ) A«
n 8y TS a 9T ¥L 0 v 9§ "[00Y2s ST Ul apnje , JIsmiy Jof uosiad L1343, Ue statYY,  HT+
a IL 6T n 99 ¥€ n sy sS a1doad o) suaddey jeq) 3urqif1a43 SONU0D PO €T+
a 61 18 i oy 09 a 61 18 “11E3 U0 IABYIQ oM Moy uo spuadap 1ayJealay ay) ul yey InQ T+
a SL ST a LL €2 n 9€ ¥9 ‘suonsanb yueyrodury
S, 9] SuIAjos Joj Sunjury) uey) I3))3q SI YIIe] JeY) AMPq [ [T+
a L8 €I a LL €2 a vL 9T -aidoad peq ase pop ul 3aa11aq J,u0p oym dydoad 3O 0T
a 8 91 a 9T ¥L n €9 L€ *3)04A jou
S0P 3Ys 10 Y JI 43))3q SI }1 ‘9)0A 0) Moy ulepruUnsiwosRd eJy ¢+
a 69 If a 9 ¥6 a o€ 0L "s10)e|s133] uodn asuangyuy
3131 SeY UAWSSIIFUWO)) 0) SWEAZI[I) pue SIII[ SUIPUIS 8T+
(snsudsuo)) oN S3X| (snsuaduo))) ON SIX| (snsuasuo)) ON SIX FUEYL I ETTS TS wI)]
LUOISIRQ  ‘dsay o, | ,uoIstdq dsay o, | Luoiswag  dsay o, £3AIng
JI3S Jayaea ], wondafoa g saaydeay, S1EY I TN

9¢ senrep 9109

SIIYIBIY, [00YDS YSIH Aonuayf wId)seaylioN qim paaedwo)
L661 Suridg syuapnig [004dS YSIH Afonjudy utd)seayioN

w)] LAang £q 7 YSnoly) g SHUIWIIEB)S IN[EA b

uonIdg

ARG LB noA o( IBYAM,, 03 sasuodsay
Vi olqel,

Aruitoxt provided by Eic:

E\.



€€

\ON, 10 ;SI X, SNSUISUOD ¢/, /9 WEY) JamM3] :(pap1ddpun) n
W3} STY) UO IJJIP SIIYIEI) PUE SHUIPNIS + \ON, 10 ,S3X, SNSUISWOD 9, /0 ISLI] JB :(PIPIA() (I«

a LT €L a 6T 1L a 8 81 "Aes syuared Aur yeqm
uey) yuejrodmy atow st 3uoam pue JqSur ynoqe Kes spuaryy A ey 1€+
a SL ST a IL 6 a $T 9L "[00YJS Ul HI0M pue SINIANIE Amn Ul paysaaAul L1934 ase syuaxed A gc+
a € L6 a 67 IL n 1S 6% "xas ap1soddo ay o spuaLty Ym K)ande [enxas ur pasedud aaeq (suad) i 67+

a 8 6 n € LS a 9L ¥ ‘os op o}
oul 33eAN0dUI SPUALIY (I12Y) AWl UIYM ‘SaTNIWOS SSnIp asn (saam) f R+

a € L6 a 1€ 69 n 09 oy ‘osop e}
3wl 93e.IN0dWd SPUILY) (119Y)) AW EIYAL ‘SIWIIWOS [OOI[E SN (swa)) 1 L7+

a I 66 n pE 99 a 71 88 "Jy81idn pue jsouoy
SE oWl JO YUI) [[9M 3td MOWY Ooym 350} jey) jueyrodwr s3] 97+

a 01 06 n or 09 a €T LL "SJAI[2q puE $OI33 AW Yyim paysnes aq pinom syuased Lu pue
‘pastel SeM | MOY [}IM JUI)SISUOD JIE I0IABYIq PUE SI)d AN ST+
(snsudsuo)) oN S3x[ (snswaowoy) ON sax (snsuwasuo)) ON SIX judmNe)§ wNy
«U0ISIdQ  dsay o, | ,uoispaq  ‘dsay o, | ,umoispag dsay ¢, Kaaang

JI3S JaYdea ], uondafoig siayoea S)mIpMIg

L7 sInTep 310)

SI34oB3 ], [00YIS YSIH AYIN)uad] Wid)sedlioN §im pasedwo))
L661 3undg symapm§ [00YdS YSIH OPMUIY WII)SEIGIION
W) A3AING £q [¢ YSnoIy) ST SHUIWI)E)S IN[EA S UOHIIS
WA A[[eay NOX o(f JBYA,, 03 sasuodsay

VS alqeL

E\.

IC

Aruitoxt provided by Eic:



8P

be

,ON, 10 ,S3X, SNSUISUOD o,/ 9 ULY) JaMJ) :(popweapup))
W) SIY} U0 JPJIP SIIYOEI) PUE SHUIPNIS + ,ON, 40 ,S3X, SNSUISUOD o, /9 Jseaf e :(papddq) - U«
n LS ¢ n LS ¢€b a ST SL . "ploM 3 Ul , Suoam,, pue ,)Y3LL, Jnoqe
wied] (wayy) ow Suidjay awy jo jof e puads spuaaed (suad)) AW L€+
n 9% ¥S n €9 L€ a 0L oOf "PHMOM o) Ul ,Su0IM,, pue ,)q3u,, Jnoqe
uaed[ (udyy) aw 3urdjay awn Jo 30| & puads s1ayoed) (Sudady) AN 9¢+
a 7€ 89 a 6 16 a €€ L9 “ued] 0) syuAPNIS uo danssaud jo o € ynd spPYIEIY,  SE
d €8 LI a LE €9 n b LS 3L ST Jeya uey) JYSLI SI Oy JNOQE PIUIIIUO0D I0UI due SIIYIBA], P+
n bS  9€ a 97 L n 9¢ ¥9 “yueprodu
10 Agyeam due s)uased J19Y) J1 191J3q SHUIPNIS JBIL) SIIYIVIL, €€+
a 89 ¢ n LS ¢ n € LS *3pdoad
uey) jueprodw] 210w J4€ SSUIY) JI S€ JO€ [00YIS AWl U] SIIYIBI], TC+
(snsuasuo)) ON S9X| (smsuaauo))) ON SIX| (snsuasuo)l) ON S9X bLIEL BTN waly
LUOISIA(Q  dsay o, | moIsIdQ@ dsayg o,|  uoisaq -dsay % Kaaang
JI3S 1LY, uondafoag s1ayoeay, s)ymapms

g7 sSanyep 210)

SIaYdEa I, [00YdS YSIH AYonIud)] UId)SEIYLION PIIM pasedwo))
L661 Sunidg syuapmg (00408 Y31 Aonjud)] UIISBIYIION
wa)y £aA1ng £q L€ YSnoay) ¢ S)UIWIIE)S INJEA 9 UONIIG
LIAJNPY A€y nox o( IBYA,, 01 Sasuodsay

'V921qeL

O

Aruitoxt provided by Eic:

E



LE

WI3)1 ST} Uo JIYJIP SJAYIELI) pue SHUIPMS +

9¢

\ON, 10 ,S3X, SNSUISUOD o, /0 UBY) J3M3] :(psprapun)) [}
\ON, 10 ,S3X, SNSUISUOI ¢/ /9 JSe3] J& :(PAapIdQd) dx

a I 66 a 6 16 a 71 88 *Aysauoy
JInjosqe Y3 suonsanb 3say) Jo ouo AI19A9 poIIMSUB IABY |  €F
a L 8t n vE 99 n SIS “(woyy) dw pajerprmny Jo passerequa Apun
je) Aeam e ul popuemiLidal 1o PaynqaJd Ud3q UdJo dAey (SJUAIpMS) [ Th+
a €1 L8 a 6 16 a €1 L8 "way) ynoqe surgLue op 0y
Jue)INJAL A1k Ing ‘ssuy ynoqe urejdwod jooyas st widdodg Iy
a @ 8L a 9 ¥6 a 7T 8L ‘WD JIA0 I3UBYD , SUOIM ST JBYM,, PUB ,JYSLI ST JEYM,, JNOqE SLdP]  OF
a I 66 a 71 88 n LS ¢€F *(way 0) FUUA}SI| PUE UAIP[IYD 113
1AM Sunjje) amn ddow pudds pinoys syumaIeg) 9w 0) SuTuIASY|
pue dw M Sunq[e) dwy 10w pudds pjnom syudded Aw gSIM ] 6+
a 91 8 a €T LL n €9 LS *Kes s19Y2€9) 10 sjuaaed (sud9y)
Awt yegm 03 SuIpI0dde ¢, 3U0IM,, §,)1 BIYM TIAD ,,1q3LL,, ST KBS Ao
yeqM op 0) (wdy)) dw uo dInssaad Jo jof e ynd spudryy (sudd) AN 8€+
(snsuasuo))) ON S9X| (snsusduo)) ON S3X| (smsuasuo)) ON SIX ELELIE L3I L] |
LUoISIQ  dsay o, | LuoisdQ  dsay o, | LuOISIRQ  'dsoy o Kdaing
JI9S 19gdBd], uonRloag s1agoeay, sjmIpms

6Z SenyeA 210D

SI9YIBI ], [004d8 Y3IH H{In)ud)] uId)seayiioN s paredwo)
L66] Sulidg syuapm§ [004dS YSIH Aomud)| uld)sedqrioN
W] AIAING Aq ¢ gSnody) §¢ SIUIMWIIBIS IN[EA 3/ WONIIY

,, 331y A8y nNoA o(f IeqM ., 03 sdsuodsay

. VL3198 L

Aruitoxt provided by Eic:

E\.



Core Values 30

Appendix A

38




Sex a iMarital Status E ERaciauElhnic Background Zip Code
. Generai Location
O Male O Single , O AsiarnvPacific Islander
. ®®
O Female O Married QD O Blaciv/African American [OIOYOIOYO
QD ' DOODD
O Divorced DD O Hispanic DODOD
DD ' DDDDD
O Separated o® © Middie Eastemn DODDD
O Widowed QD O Native American or Alaskan Native ODODODD
OO DODDDD
(O] O] O White/Non-Hispanic ODOOO®®
E ﬁEducaglog Level DOOD
I!Religious O -Other
QO Not a High Schoo! Graduate Preference
O High School Graduate O Catholic EiWhere do. ..
O Junior College Graduate O Jewish E&: Vzg:"lk
© Bachelor's Degree O Muslim Maior City Metropolitan (over 1 million) Q o
Major City Suburban (@
O Master’s Degree O Protestant Large City Metropolitan (over 500,000) (@) o
. Large City Suburban o (@]
O Specialist's Degree O Other Medium City Metropolitan (over 100,000) o o
Medium City Suburban (] o
© Docter's Degree O None Smatl City (over 25,000) o o
Small Town (@) (]
Rural (@) o
EﬁOccupatlon |
O Teacher O Superintendent O College-Levet Facuity O Noneducator
O Principal O Schoo! Board Member O Full-Time Graduate Student

Bo How Would Teenagers Respond?

How would teenagers in your schoot respond to the following statements about values? You work with teenagers every day. Put
yourself in their shoes. Ask yourself: “What would most of my students think about these issues?” Answer each question by making
“sur best estimate of how teenagers in your school wouid respond.

ﬁ DIRECTIONS: Fill in the oval under “YES™ or “NO" after each statement, aécordirig to how you think ||
: most teenagers in your school would respond. Do NOT indicate your own values. Usga -
No, 2 pencil.

o Do not use ink, ballpoint, or felt tip pens.

l » Make solid marks that fill the oval completely. CORR%T MARK

' » Erase cleanly any marks you wish to change.

© o Make no stray marks on this form. INCORRECT MARKS
i « Do not fold, tear, or mutilate this form. Calol dO)

- Statement
1. My generation is more apt to lie or cheat than my parent's generation.

. My generation faces much tougher competition than my parent's generation.

. My generation is more selfish than my parent’s generation. _ -

. Most students who don't cheat are at a real disadvantage in some classes.

2
3 . -
4. Being honest is a goovd_"idea. theoretically, but everybody cheats sometimes, just to get along.
. _
6. Most students at my schoo! don't really care whether students cheat.

7

0000000F
0000000EE

. Most te_a;:hers who see a student cheating will do nothing or will simply warn the student.

Printod tn US.A. Mok Refiox® by KOS £489100200:321 Av407
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39.
10.
41.
2.
i3,

Statement

It a teacher sees a student cheating on an exam, the teacher shoutd take firm action to assure that
the cheater suffers a negative consequence. '

It is not always wrong to cheat on an exam.
If it is necessary to get a job | want, and | am sure | would not get caught, | would lie.

in today’s society, one has to lie or cheat, at least occasionally, in order to succeed.

. Democracy depends fundamentally upon people being honest.

Newspapers and magazines should be allowed to print anything they want, except military secrets.

The government should prohibit some people from making speeches.

. In some cases, the police should be allowed to search a home, even though they do not have a

search warrant.

. Certain groups should not be allowed to hold public meetings, even though they gather peaceably

and oniy make speeches.

. Persons who refuse tq testify against themseives (that is, give avidence that wouid show they are

guilty of criminal acts) should either be mads to talk or be severely punished..

. Sending letters and telegrams to Congressmen has little influence upon legislators.
. It a personis uncénain how to vote, it is better if he or she does not vote.

. Most people who don't believe in God are bad people.

. | believe that faith is better than thinking for solving lite’s important questions.

. Our fate in the hereafter depends on how we behave on earth.

. € _ontrois everything that happens to people.

.:are is an “every person for himself* attitude in this school.

My ethics and behavior are consistent with how | was raised, and my parents would be satisfied
with my ethics and my beliefs.

. it is important that those who know me well think of me as honest and upright.
. | use alcohol sometimes, when my friends encourage me to do so.

. | use drugs sometimes, when my friends encourage me to do so.

1 have engaged in sexual activity with friends of the opposite sex.
My parents are very interested in my activities and work at school.
What my friends say about right and wrong is more imporiant than what my parents say.

. Teachers in my school act as it things are more important than people.
. Teachers treat students better if their parents are wealthy or “important.”

Teachers are more concemned about who is right than what is right.

;. Teachers put a lot of pressure on students to leam. _
. My teachers spend a Iot of time helping me learn about “right” and “wrong” in the world.

. My parents spend a lot of time helping me leam about “right" and “wrong” in the worid.
. My friends put a lot of pressure on me to do what they say is “right,” even when it's “wrong,”

according to what my parents or teachers say.

| wish my parents would spend more time talking with me and listening to me.

Ideas about “what is right” and "what is wrong” change over time.

Péople_ in this school complain about thihgs. but are reluctant to do anything about them.

| have often been rebuked or reprimanded in a way that unduly embarrassed or humiliated me.
'“~(F ~nswered every one of these questions with absolute honesty.
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EéSex EﬁSchool Level Age Racial/Ethnic Background Zip Code
General Location
O Male O College B O Asian/Pacific islander
O Female O 12th Grade (616D O Black/African American OOOD®
QD@ - CODODD
O 11th Grade D O Hispanic Il leled)
@D OIOTOTEIEY
O 10th Grade ®e® O Middle Eastern DQODDD
®® OOO®®
O 9th Grade €21 ¢2) O Native American or Alaskan Native OEeCO®
®o® jlea)eaXer) el €2
®® O White/Non-Hispanic OOOO®
EEWIth whom do you live? OHOO®
EﬂReliglous O Other
O Mother and Father Preference
O Mother and Stepfather O Catholic Eawnere do you iive?
O Father and Stepmother QO Jewish
O Mother only . O Muslim _Major City Metropohtan (over 1 mllhon) O
-Major City:Suburban’+ O
O Father only O Protestant Large City Metropolltan (over 500, 000) O
targe City:Suburban-:. = : AE & B
O Grandparent O Other Medium City Metropc (over 100 000) O
"Madium Gity: Suburbar 1 N L
O Other ' O None o
Rural o
i What Do You Really. Believe?
: EE DIRECTIONS: Fillin the oval under “YES” or “NO" after each statement, according to whether you ll
o believe the statement to be correct or not. We want to know what you really believe, but

do NOT sign your name anywhere. This is a completely anonymous questionnaire. No
one will know how you respond. Thank you.

» Do not use ink, ballpoint, or felt tip pens.

* Make solid marks that fill the oval completely. CORREg’ MARK
o Erase cleanly any marks you wish to change.

« Make no stray marks on this form. INCORRECT MARKS
* Do not fold, tear, or mutilate this form. LODO

fawnat do you betieve?
Statement
1. My generatlon is more apt to lie or cheat than my parents generatlon
My generatlon faces much tougher competmon than my parent s generatton
My generation is more semsh than my parent's generatton
Bemg honest is a good idea, theoretlcany, but everybody cheats sometimes, just to get along

Most students who don't cheat are at a real disadvantage in some classes.

o oA ® N

Most'students at my school don't really care whether students cheat.

00000O0O0K
00000O0O0ER

7. Most teachers who see a student cheating will do nothing or will simply warn the student.
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8.

10.
1.
12.
13,
14,
15.

16.

A7,

5.

26.
27.
28,

29,
30,
3.
32.

33.

36.
37.
38.
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I a teacher sees a student cheating on an exam, the teacher shiuuls take firm a(jzth){'; i gusdre that
the cheater suffers & negative consequence. '

it is not always wrong to cheat on an sxam.

If it is necessary to get a job | want, and | zim surs | woulld sot gst caaght, | woild tie

in today'’s society. one has to lie or cheat, at least sccasionally, in order to succeed.

Democracy depends fundamentally u'u paopl: Dei '3 Frope st

Newspapers.and magazines should be aﬂswed te prmt anything they want, except military secrets.
The government should prohibit seime people from making spee:ies

In some casés, the police should be allowed to search a home, even r‘:ruzr;h they do not'have a
search warrant:

Certain groups should not be allowed to hold public meetings, &va:: hongh they ga{her peaceab!y
and only make speeches.

Persons who refuse to testlfy against themselves (that is, give evidence that wouid shew trey are
guilty of criminal acts) should either be made: to talk;or be severely pun sshed

Sending letters and telegrars to Congressmen has little influencs uran le d.-;s;ats;rs.

If a person is uncertain how to vote, it is better if he or she does 1o Vi e, -

. Most people who don't befievs in God are bad pegpli.

_ 1 believe that faith is better than thinking for solving lifé’s impcrtant questions.

Qur fate in the hereafter depends on how we behave on: earth.
scontrgs everythmg that happens 1o peop!e
. here is an “evary person for hirasell” attitude i this school.

My ethics and behaviof are cons:stefn with how | was raised, and my parents \wu)d tie sc\t.sﬂed
with my ethics and my beliets.

it is important that those who know me wml think of ime as honfmt and upnc,hf

| use alcohol sometimes, when my fiiends’ encourage mi2 {0 N $0.

I use drugs somet:mes when iy friands encout age me 10 Un so.

1 have engaged in sexual activity with friends of the upposste BEX,

My parents are very interested in my activities and woik at sCho,

What my friends say a'oout'right and wrong is more importaint than what aly parents $ay.

Teachers in my schoo! act as if things are muie imponant a0 Haole.

'Teachers treat students better if their pareneq are weakthy o “important”

. Teachers are more concerned abcut wio is vight thar

. Ideas about “what s right” and “whai is &

. I'have often been rebuked 3¢ suiimanited in 2,

Taashers put a lot of pressure on students o learn

and veong” inhie world,

My.teachers spend a lct ¢f time hziping s iearey Abeut 1
My parents spend a lot of time helping me learn about ":(igm“’ and “wiong” in the world.

My friends put a lot of pressurz i mé [0 do what they say b ik T oaven when e weang,”
according to what my parents or teachsrs & '

ot

. 1 wish my parents would spend more time iatking with rne aid listen w3 1o me.

7 AENRGE avEr Tine.

. People in this school complain about things, but are refuctant 6 do ar ything about them,

ii'.-'-.'-rz‘, LINNT e RSt o bl

' answered every one of s questions with abuutde Honasty.

%ﬁﬂha&gyo_u helieve?

Yes

No
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Deat Teachér,

We recently administered this survey to students in your school. Last year we asked
jou to predict how you thought the teens in your school would respond to the questions.
Now, we would like to find out what you really believe. This study is prompted by a
rational Phi Delta Kappa survey on core values. Th you for your cooperation.

Sincerely,

Sducation Level Background Racisl/Bthnic | Age |

O Doctorate
O Ed. Spex. O Asian/Pacific Islander O 20-30
'O Rank I O Black/African American O 3140
O MA/MS O Hispanic ' O 41-50.
O 5th Year O Middle Eastern O 5160
C BA/BS O Native American or O 61 +
' Alaskan Native
OWhite/Non Hispanic
O Other
Religious Preference
O Catholic
O Jewish
O Muslim Sex
O Prr Lk O Male
(@ by O Female
- Jne
i

WHAT DO YOU REALLY BELIEVE?

‘ DIRECTIONS: Use the"Computest” to fill in the circle for True or False corresponding to the
number of each statement. Where the computer asks for your name, please put only the name of
your school district. Please leave the student ID number blank. Answer according to whether you
believe the statement to be correct or not. Do NOT sign your name. This is a8 completely anonymous
questionnaire. Thank you.

@ Do not use ink, ballpoint, or felt tip pens.

® Make solid marks that fill the oval completely. CORRECT MARK @

® Erase cleanly any marks you wish to change.

INCORRECT MARK R oH
USE A NO. 2 PENCIL ONLY.

—— —

Teens today are more apt to lie or cheat than in my generation.

Teens today face much tougher competition than in my generation.

Teens today are more selfish than in my generation.

Being honest is a good idea, theoretically, but everybody cheats sometimes, just to get
along.

Most students who don’t cheat are at a real disadvantage in some classes.

Most students at my school don’t really care whether students cheat.

Most teachers who see a student cheating will do nothing or simply warn the student.
If a teacher sees a student cheating on an exam, the teacher should take firm action to
assure that the cheater suffers a negative consequence.

9. It is not always wrong to cheat on an exam.
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_10.  If it is necessary for teens to get a job they want, and they are sure they would not
get caught, they would lie. ' '
11. In today’s society, one has to lie or cheat, at least occasionally, in order to succeed.
12. Democracy depends fundamentally upon people being honest.
13.  Newspapers and magazines should be allowed to print anything they want, except
military secrets. '
14. The government should prohibit some people from making speeches.
15. In some cases, the police should be allowed to search a home, even though they do
not have a search warrant. .
16.  Certain groups should not be allowed to hold public meetings, even though they
gather peaceably and only make speeches.
17.  Persons who refuse to testify against themselves (that is, give evidence that would
show they are guilty of criminal acts) should either be made to talk or be severely
' punished.
18.  Sending letters and telegrams to Congressmen has little influence upon legislators.
19.  If a person is uncertain how to vote, it is better if he or she does not vote.
20. Most people who don’t believe in God are bad people.
21. I believe that faith is better than thinking for solving life’s important questions.
22.  Our fate in the hereafter depends on how we behave on earth.
23.  God controls everything that happens to people.
24.  There is an "every person for himself" attitude in this school.
25. My ethics and behavior are consistent with how I was raised.
e Tt is important that those who know me well think of me as honest and upright.
;. . 7-2ns use alcohol sometimes, when encouraged by friends to do so.
28.  Teens use drugs sometimes, when encouraged by friends to do so.
29.  Teens engage in premarital sexual activity.
30.  Parents are very interested in their child’s activities and work at school.
3]1.  What students’ friends say about right and wrong is more important to them than what
their parents say. :
32.  Teachers in my school act as if things are more important than people.
33.  Teachers treat students better if their parents are wealthy or "important.”
34, Teachers are more concerned about who is right than what is right.
35.  Teachers put a lot of pressure on students to learn.
36.  Teachers spend a lot of time helping students learn about "right and "wrong" in the
world. . .
'37.  Parents spend a lot of time helping their children learn about “right and "wrong" in
~ the world.
38.  Friends put a lot of pressure on teens to do what they say is "right” even when its
"wrong," according to what parents and teachers say.
2t Parents should spend more time talking with their children and listening to them.
40. Tdeas about "what is right” and "what is wrong" change over time. '
41. People in this school complain about things, but are reluctant to do anything about
them.
42.  Students have often been rebuked or reprimanded in a way that unduly embarrassed
or humiliated them. ‘
43. 1 have answered every one to these questions with absolute honesty.
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